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ABSTRACT

The pursuit of forgotten principles such as necessary values (tolerance and
respect) to create an appropriate educative environment where cooperative work is
focused on the application of communicative approach in order to make them
realize the importance of working together as a team. This proposal is also an
attempt to implement Action Research techniques which help researchers to face
and try to change the violent scholar reality where students are involve in.

This document also shows the results of all the tools used through the process
such as interviews, lesson plans, journals, lesson reports and so on, which helped
us to establish faster and easier the veracity of the problem, taking into account the
collected data that made us reflect upon the critical situation we found and can be
found along the teaching experience within the educative context.

INTRODUCTION

In our major, the research class was destined to carry out a practice with the
purpose of identifying a research problem which can help us to do our final project.
Also the practice has the purpose of observing all the aspects involved in the
educative community in order to make a whole study about it.

The practice was carried out in English during 2006. English was taught in an
Institution assigned by teachers in charge of this area at “La Salle University”.

We were assigned for developing our practice at Policarpa Salavarrieta School.
We agreed practices to be done every Friday and that we will be collaborating in all
the aspects teachers and the Institution require.

Our work group is composed by: Jennifer Daza, Norma Gómez, Adriana Moreno,
Luis Enrique Urrea and Mauricio Hoyos. We were all doing our practice at
Policarpa Salavarrieta School. During our practice at that School we found many
problems which affect children’s living hood but we will focus just in one.

For this reason, we agreed to work together in order to make our final project
“thesis” for our major. We have chosen an investigation problem that affects the
majority of the students of our educative community.

GLOSARY
LESSON PLAN: Teachers and instructors usually have a lesson plan which
dictates the structure of the teaching. A group of lessons may be linked together in
a unit plan or scheme or work. The detail of the plan may vary with some being a
simple list of what is going to be taught in a lesson with others working including
much more detail, such as a time plan and the learning aims and objectives.
TEACHING PRACTICE: sometimes called school placement, is probably the most
challenging and exciting parts of Initial Teacher Training. Although the situation is
rather artificial, it is the first real opportunity to test and develop your teaching skills.
Teaching practice has a dual role. Whilst you are testing your skills you are also
being assessed. It is therefore important that you are given appropriate support
and the opportunity to make a good start.
COMPETENCE: Many organisations now use the concept of competence to
measure and improve employee development and also during their recruitment
process. Each organisation adopts a language of competency frameworks in its
own way, so terminology can be confusing. However, for the purposes of your own
professional development, do not worry about exact definitions. It is easiest to
define a competence as "the ability to perform activities to the standards required
in employment using an appropriate mix of knowledge, skill and attitude". All three
aspects must be present if someone is to be effective in the workplace. To improve
competence you need to increase not only your knowledge but also your
understanding of how that knowledge can be applied and your skill in applying it.

1. RESEARCH THEME
In the course of our investigation, a high index of school violence which makes
difficult the educative process that teacher carries out inside the classroom, in
children of pre- elementary grades and basic primary (first and second grade) has
been recognized.
“The violence is a reality rarely worked on places of cognitive interaction
(classroom), its existence is not recognized and no reflection is made on the
negative reaches that it can have within a field of social interaction” 1 .
Unfortunately, within the scholastic field the existence of violence is not examined,
neither recognized, it is believed that violence is presented in the external social
context of educative institutions, it means, where most of children’s life goes by:
family, work and street. But thinking it is the external violence of the classrooms or
educative institutions, or other spaces of pedagogical interaction, is a very serious
mistake, because it happens that violence phenomena which is lived outside, it is a
faithful conducts and behaviors of the reality shown within the classrooms, not only
with intentions of aggression directed to hurt or to damage the others, but also with
psychological-moral violence, that causes in the receiver to fall into symptoms of
anger, despair, frustration, lack of attention, conflict, among others.
Although the previous thing, it is a reality lived daily within the educative context,
there are very few people who tackle this subject, not only because they do not
understand the subject but also because they do not think these conflicts may
cause important damages to the cognitive atmosphere adapted to carry out a
subject. But the reality shows a total different situation, where violence in the
interior of the classroom is caused because of many psychological problems,
physicists and morals, and therefore, it is necessary to make an effort in order to
stand face to face to these disadvantages, not only from the affective and social
part, but also from the academic-didactic perspective around the transference and
interaction of knowledge and handling of class.

1

CAMARGO ABELLO, Marina. Violencia Escolar y Violencia Social. En: Quinto Congreso Nacional de
Prevención y Atención del Maltrato Infantil. Ponencia. Universidad Pedagógica Nacional. (1996: Bogotá)
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2. PROBLEM
The content and purpose of this work is headed mainly to verification and possible
solution for the high violence index students from Preparatory and Elementary
grades show inside the classroom. Through observation, it has been noticed
students present several sort of problems, but the main one, and at the same time,
the most notorious, is the misbehaviour and disrespect towards peers and
teachers.
Being aware classroom is considered by some authors as a micro-system at sociopedagogical level, where several events take place, these are related and focused
each other in two main elements: teaching and reflecting; and because of the fact
that social environment is being affected by inherent factors then is necessary to
remain this field as a place where creative and reflective actions take place, actors
who interact (actors)in the transmission of valid social and educative knowledge in
Action Research.

2

3. JUSTIFICATION
In this project it will be found an attempt to tackle the problem of violence through
Action-Research techniques.
The main purpose of this research is to achieve a positive attitude from students to
theirs peers, using English as a tool to foster an environment with respect and
tolerance, in other words, an environment that should foster values, thus the
project attempts to decrease the amount of violent replies to peers, to community
and at home.
Through the last three semesters, it was developed a Reflective Teaching to carry
out a research project, taking into account as main basis, the observation and
analysis from pedagogical and research view.

3

4. RESEARCH OBJECTIVES
GENERAL OBJECTIVE
To produce a pedagogical proposal where English is used as a mediator tool to
foster values and to decrease the high violence levels in pre-elementary, first and
second grades’s students at Policarpa Salavarrieta School.
SPECIFIC OBJECTIVES
•
•

To foster values inside the classroom through didactic activities such as:
puzzles, cloze exercises and so on, focused on cooperative work.
To apply some of the activities mentioned before (in exercises where
children can face real situations) which allow students working together
(cooperative work), in order to demonstrate the significance of the values
which are supposed to be learnt.

4

5. STATE OF THE ART
•
•

•

El trabajo en equipo como estrategia pedagógica en el aula de clase.
Hilda Marina Arévalo y Olga Patricia Mora.
Fortalecimiento de los valores en los estudiantes de grado noveno en el
Colegio Cultural San Diego, a través de estrategias didácticas como: el
cuento y talleres de formación. Rocío Alejandra López y Leidy Johann
Parra Guayacundo (2006).
Aprendizaje del Inglés como lengua extranjera según el enfoque
comunicativo. Ludy Yanira Hernández García y Gineth Paola Martínez
Valencia (2006).

5

6. FEASIBILITY OF THE RESEARCH

6.1 RESOURCES
The main resources are the different Bibliographies that concerning to the analysis
of pedagogical theories, also, interviews, description charts, and observations data.

6.2 LIMITATIONS
As a primary limitation, the research group considered that the change in the
research approach confused its goal; in other words, the group started doing a
data systematization, but ended by applying action research theories. The advisor
should present the approach in advance and let the group choose.

6

7. METHODOLOGICAL FRAMEWORK
Our project is developed through four stages described in table 1
Table 1. Checking Table
STAGES

OBJECTIVES

LEARNER
AWARENESS

To
allow
students
understand
what
is
meant by foster values
through
cooperative
work, its correlations
with different kinds of
activities, and how to
develop
it
through
communicative
approach.

 Check
didactic
activities list.
 Survey
on
cooperative work.
 Curriculum
contents.

COOPERATIVE WORK
DEVELOPMENT

To create work groups
that allow students to
work helping each other
with
less
violence
behaviours.

 Values activities
(tolerance
and
respect).

COUNSELING

To check on decreasing
students
violence
progress through their
behaviours within the
English class.

 Lesson reports

EVALUATION

To make students aware
of the importance and
relevance of cooperative
work through a little
musical
presentation,
where
they
show
tolerance and respect in
a peaceful environment.

 Closure activity
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TOOLS

7.1 TYPE OF RESEARCH
Action research is one of those terms that we hear quite often in today’s
educational circles. But just what does it mean? If you ask three people to define
action research, you may find yourself with three different responses. Typically,
action research is undertaken in a school setting. It is a reflective process that
allows for inquiry and discussion as components of the “research.” Often, action
research is a collaborative activity among colleagues searching for solutions to
everyday, real problems experienced in schools, or looking for ways to improve
instruction and increase student achievement. Rather than dealing with the
theoretical, action research allows practitioners to address those concerns that are
closest to them, ones over which they can exhibit some influence and make
change. Practitioners are responsible for making more and more decisions in the
operations of schools, and they are being held publicly accountable for student
achievement results.
7.1.1 What is Action Research: Action research is a process in which participants
examine their own educational practice systematically and carefully, using the
techniques of research. It is based on the following assumptions:
• Teachers and principals work best on problems they have identified for
themselves
• Teachers and principals become more effective when encouraged to examine
and assess their own work and then consider ways of working differently.
• Teachers and principals help each other by working collaboratively
• Working with colleagues helps teachers and principals in their professional
development 2 .

Although there are many types of research that may be undertaken, action
research specifically refers to a disciplined inquiry done by a teacher with the intent
that the research will inform and change his or her practices in the future. This
research is carried out within the context of the teacher’s environment—that is, with
the students and at the school in which the teacher works—on questions that deal
with educational matters at hand. While people who call for greater
professionalization say (Watts, 1985, p. 118) that teachers should be constantly
researching and educating themselves about their area of expertise, this is
different from the study of more educational questions that arise from the practice
of teaching. Implicit in the term action research is the idea that teachers will begin a
cycle of posing questions, gathering data, reflection, and deciding on a course of
action. When these decisions begin to change the school environment, a different
set of circumstances appears with different problems posed, which require a new
look. Indeed, many action research projects are started with a particular problem to
2

WATTS, Heidi. When Teachers Are Researchers, Teaching Improves. Journal Articles; Reports Descriptive, 1985. p. 118.

8

solve, whose solution leads into other areas of study. While a teacher may work
alone on these studies, it is also common for a number of teachers to collaborate
on a problem, as well as enlist support and guidance from administrators,
university scholars, and others. At times, whole schools may decide to tackle a
school-wide study to address a common issue, or join with others to look at districtwide issues described in table 2.

9

Table 2. Types of Action Research

FERRANCE, Eileen. Themes in Education - Action Research. {Online}. Rhode Island. Last Checked:
November 2006. {Citado}. July 2007. Available from internet:
http://www.alliance.brown.edu/pubs/themes_ed/act_research.pdf
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7.1.2 A Brief History of Action Research. The idea of using research in a
“natural” setting to change the way that the researcher interacts with that setting
can be traced back to Kurt Lewin 3 , a social psychologist and educator whose work
on action research was developed throughout the 1940s in the United States.
“Lewin is credited with coining the term ‘action research’ to describe work that did
not separate the investigation from the action needed to solve the problem”
(McFarland & Stansell, 1993, p. 14). Topics chosen for his study related directly to
the context of the issue. His process was cyclical, involving a “non-linear pattern of
planning, acting, observing, and reflecting on the changes in the social situations”
(Noffke & Stevenson, 1995, p. 2).
Stephen Corey at Teachers College at Columbia University was among the first to
use action research in the field of education. He believed that the scientific method
in education would bring about change because educators would be involved in
both the research and the application of information. Corey summed up much of
the thought behind this fledgling branch of inquiry: “We are convinced that the
disposition to study…the consequences of our own teaching is more likely to
change and improve our practices than is reading about what someone else has
discovered of his teaching” 4 .
Corey believed that the value of action research is in the change that occurs in
everyday practice rather than the generalization to a broader audience. He saw the
need for teachers and researchers to work together. However, in the mid 1950s,
action research was attacked as unscientific, little more than common sense, and
the work of amateurs 5 . Interest in action research waned over the next few years
as experiments with research designs and quantitative data collection became the
norm.
By the 1970s we saw again the emergence of action research. Education
practitioners questioned the applicability of scientific research designs and
methodologies as a means to solve education issues. The results of many of these
federally funded projects were seen as theoretical, not grounded in practice. The
practice of action research is again visible and seen to hold great value. Over time,
the definition has taken on many meanings. It is now often seen as a tool for
professional development, bringing a greater focus on the teacher than before
3

LEWIN, Kurt. Cited from: FERRANCE, E. Themes in Education: Action Research, Rhode Island: Brown
University, 2000.
4
Corey, S.M. (1953). Action research to improve school practices. New York: Teachers College Press. p. 70
5
MC FARLAND K. P. & STANSELL J. C. Historical perspectives. In L. Patterson, C.M. Santa, C.G. Short,
& K. Smith (Eds.), Teachers are researchers: Reflection and action. Newark, DE: International Reading
Association, 1993. p.15.
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(Noffke & Stevenson, 1995). It is increasingly becoming a tool for school reform, as
its very individual focus allows for a new engagement in educational change.
Action research emphasizes the involvement of teachers in problems in their own
classrooms and has as its primary goal the in-service training and development of
the teacher rather than the acquisition of general knowledge in the field of
education 6 .
7.1.3 Steps in Action Research. Within all the definitions of action research, there
are four basic themes: empowerment of participants, collaboration through
participation, acquisition of knowledge, and social change. In conducting action
research, we structure routines for continuous confrontation with data on the health
of a school community. These routines are loosely guided by movement through
five phases of inquiry described in figure 1.

6

BORG, W,R. Applying Educational Research: A practical guide for teachers 2nd Edition Longman New
York book 1965. p.313.
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Figure 1. Action Research Cycle.

FERRANCE, Eileen. Themes in Education - Action Research. {Online}. Rhode Island. Last Checked:
November 2006. {Citado}. July 2007. Available from internet:
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7.2 IDENTIFY A PROBLEM AREA
Teachers often have several questions they wish to investigate; however, it is
important to limit the question to one that is meaningful and doable in the confines
of their daily work. Careful planning at this first stage will limit false starts and
frustrations. There are several criteria to consider before investing the time and
effort in “researching” a problem. The question should
• be a higher-order question—not a yes/no
• be stated in common language, avoiding jargon
• be concise
• be meaningful
• not already have an answer
An important guideline in choosing a question is to ask if it is something over which
the teacher has influence. Is it something of interest and worth the time and effort
that will be spent? Sometimes there is a discrete problem that is readily
identifiable. Or, the problem to be studied may come from a feeling of discomfort or
tension in the classroom. For example, a teacher may be using the latest
fashionable teaching strategy, yet not really knowing or understanding what or how
kids are learning.
7.3 GATHER DATA
The collection of data is an important step in deciding what action needs to be
taken. Multiple sources of data are used to better understand the scope of
happenings in the classroom or school. There are many vehicles for collection of
data described in figure 2.
Figure 2.

FERRANCE, Eileen. Themes in Education - Action Research. {Online}. Rhode Island. Last Checked:
November 2006. {Citado}. July 2007. Available from internet:
http://www.alliance.brown.edu/pubs/themes_ed/act_research.pdf
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Select the data that are most appropriate for the issue being researched. Are the
data easy to collect? Are there sources readily available for use? How structured
and systematic will the collection be? Use at least three sources (triangulation) of
data for the basis of actions.
Organize the data in a way that makes it useful to identify trends and themes. Data
can be arranged by gender, classroom, grade level, school, etc.
7.4 INTERPRET DATA
Analyze and identify major themes. Depending upon the question, teachers may
wish to use classroom data, individual data, or subgroup data. Some of the data
are quantifiable and can be analyzed without the use of statistics or technical
assistance. Other data, such as opinions, attitudes, or checklists, may be
summarized in table form. Data that are not quantifiable can be reviewed
holistically and important elements or themes can be noted.
7.5 ACT ON EVIDENCE
Using the information from the data collection and review of current literature,
design a plan of action that will allow you to make a change and to study that
change. It is important that only one variable be altered. As with any experiment, if
several changes are made at once, it will be difficult to determine which action is
responsible for the outcome. While the new technique is being implemented,
continue to document and collect data on performance.
7.6 EVALUATE RESULTS
Assess the effects of the intervention to determine if improvement has occurred. If
there is improvement, do the data clearly provide the supporting evidence? If no,
what changes can be made to the actions to elicit better results?7
7.7 POPULATION
The building of the Policarpa Salavarrieta School is considered as a Colombian
architectonic heritage, the Public institution is located in the street number 4 with
20th street in the “Las Nieves” neighborhood, in Santa Fe district or locality.
At the main entrance of the school we can find on the right side commemorative
badges in which the history of the institution is written, also, the architects who built
the whole school. As a general description we can say that the Policarpa
Salavarrieta primary section building has one building of colonial architecture, in its
first floor it has 3 transition classrooms, 1 first grade classroom, Two small
7

FERRANCE, Eileen. Themes in Education: Action Research. [Online] Rhode Island. Brown University
2000, p. 1 – 41. [Citado] June 17th 2007. Available from internet:
http://www.alliance.brown.edu/pubs/themes_ed/act_research.pdf
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squares, one at the left side, the other at the right side next to the main entrance,
one auditory, one teacher’s lounge with an exclusive bathroom, One computer’s
room, One game room or “ludoteca” and stairs that connect the first and second
floor.
On the second floor the school has 6 classrooms used by the grades first, second
grade, third grade and one fourth grade; two halls and one hall that links the
classrooms and some Lockers. At the back part of the school we can find one
multiple field for basketball, volleyball and soccer. It is used as a resting area and
of course, as the field to practice physical education.
Likewise, a modern architecture building where is located the administrative
offices. In the first floor boy’s bathrooms and girl’s bathrooms are located, also, the
cafeteria and a back yard or an extra field. In its second floor the coordinator’s
office, counselor’s office, school’s library and the bathrooms for the administrative
staff are located.
The IED Policarpa Salavarrrieta school counts with library, photocopies machine, a
projector, two televisions, DVD, HIV, “luduteca”, computer’s room with internet and
new software, tape recorders with CD in each classroom, sport’s elements (such
as mattresses, balls, ropes, big rings) and musical instruments (such as guitars,
flutes, etc.) all of this as the elements to give entertaining and practice sports.
This school has in its staff eleven teachers (group directors), a computer’s teacher
and one counselor. The teachers who work in this school are in their majority
student teachers, the rest have major and extra degrees (post-grade and master);
the district or government of Bogotá and the education department keeps them in
constant courses to improve their knowledge.
The school population of the institution belongs to the basic social status 1 and 2 of
the city vulnerable localities, according to the information given by the interviews
(data given by the inquiry or investigation). The result showed that in the grades
transition, first and second grades, a 30% (approx) of the students live outside the
Santa fé district, this means, a small portion if the students take from 30 to 40
minutes to arrive to school.
Taking into account the biggest focus in Action Research is based on practice
issues and exactly concerned to particular social groups or communities, it is
considered of vital importance to apply this pattern to the investigation being done
in favour of the study little society ( IED Policarpa Salavarrieta, pre-elementary
(preparatory or transition), elementary ( first and second grades), through this one,
it is looking to promote a pleasant and calm environment in the classroom,
encouraging the students about the English learning as a foreign language and at
the same time using it as a vehicle to reduce the violence inside itself.
With the main objective of making the environment more healthful, the action
research, (in this case) is in charge of the close relation between teachers and
students, linking process of integral and intellectual formation in order to reflect the
results (it means the evaluative process), showing not only letters or numbers, but
also, the construction of a professional ethic, including attitudes and aptitudes
needed to confront situations or problems in the daily life.
16

7.8 THEORETICAL BASIS

7.8.1 Reflective teaching. The teaching practice which was carried out during the
year 2006 at Policarpa Salavarrieta School, showed the influence of methods and
teachers` attitudes in students behaviour from Pre-elementary, First and Second
grades throughout the classes, specifically in English. The violent and rebel
demeanour, as well as the distraction that prevailed in classrooms, take the
research group to question about their work and teaching labour with children. To
make a question about the teaching role, it will be agreed to research the
environment inside reflective teaching atmosphere and in this way, make a critical
analysis in the real context and the results obtained through this method.
According to Jack Richards and Charles Lockhart (1994), Reflective Teaching
refers to an activity or process in which an experience is recalled, considered, and
evaluated, usually in relation to a broader purpose. It is a response to past
experience and involves conscious recall and examination of the experience as a
basis for evaluation and decision-making and as a source for planning and action 8 .
To tackle teaching practices from this view with wide vision, tries to make
researchers to assume a position to pedagogical relations, to students, with the
other teachers and the society, aimed to explore and to create new meanings and
new relations (MINAÑA BLASCO Carlos, 1999), to get a better educational context
and be real agents which make influence in society from teaching practice.
The use in class of reflective teaching helped the practicum staff to understand the
role of the methodology and the teacher in the student’s behavior. This document
attempts to give an evidence of the influence of new methodologies located and
analyzed through specific theoretical ways, starting with a reflective teaching view.
The main purpose is to research and expose the changes in attitudes reflecting on
the teacher’s role, methodology and emotional influence in students from Preelementary, First and Second of The Policarpa Salavarrieta School. The English
class was the vehicle to promote new attitudes and values inside and outside the
classroom.
Reaching this point took a serious and conscious reflection on the scholastic
context, including principals and old teachers. According to jack Richards and
Charles Lockheart (1994), Reflective Teaching refers to an activity or process in
which an experience is recalled, considered, and evaluated, usually in relation to a
broader purpose. It is a response to past experience and involves conscious recall
8

RICHARDS, J. & LOCKHART, C. Reflective Teaching in Second Language Classrooms. Cambridge:
Cambridge University Press, 1994.
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and examination of the experience as a basis for evaluation and decision-making
and as a source for planning and action 9 ; it is for that reason that this method was
the basis to start developing the research project. The teaching practices becomes
a second classroom for the university students, it is possible to take advantage of
the contact with real people and real situations by being part of the solution, with a
principal aim: to foster values in order to be able to teach students how to be a
peaceful and productive member of a society, specially, learning a second
language, which is necessary to embrace the globalization and the new work force.
The research team carried out this process by giving English classes within a
different environment from the traditional one, approaching students’ attention to
the second language through cooperative work and a solid example of respect and
tolerance. Reflecting upon this methodology, it is clear that students react different
and in a significant way to the English language.
7.8.2 Values: In the course to assume a new position to the pedagogical relations,
it has been identified that one of the actual worries that concerns to the educative
field is related to what are the values which must be the object of the education; if it
is taking into account that values are the constituent axis of the human beings
integral formation, it is of great importance to approach this subject from the
familiar centre.
The family, understood like the central axis for the education in values, is a
fundamental role in the cognitive development of the children, because from home
the values are fomented that make the human being a worthy being to be part of a
society.
Through the years, the family has been experiencing some significant changes,
changes that unfortunately affect the social and educative environment of the
children; nowadays the loss of values is greater; the problems that affect the family
leave remarkable signs in their members, especially in weaker beings as children
are.
The result of a family who does not educate their children in values is
demonstrated in the educative context. Nowadays no longer an education in values
exists, it is possible to be verified that the children learning problems have their
fundamental base in the familiar centre, the disrespect towards the teachers and
their classmates, the intolerance and no solidarity; are perhaps the values needed
as a part of the actual society.
An education of quality is the education that has like principle not only the
transmission of knowledge, but also the human being formation in values. For this
reason, as parents, as teachers should be, reciprocally involve in the education of
values; and it is carry out through the communication, the solidarity, the respect,
9

Ibid.
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the acceptance of the other, that can be transformed the values not only of an
educative community but also of a society.
Values in education are defined as every single thing that students demonstrate
into the school according to their behavioural actions.
However, the act of valuing is considered an act of making value judgments, an
expression of feeling, or the acquisition of and adherence to a set of principles. For
this reason it is said that values are covering as part of the affective system.
In the educative process values take an important part due to as educators,
parents and even more children are increasingly concerned about and affected by
violence, growing social problems, and the lack of social cooperation. Educators
are, once again, asked to address problems which have arisen with their societies.
In the Policarpa Salavarrieta School one of the biggest problems that concern
students is the lack of values, and this problem is seemed in the lack of attention to
the class and the violence inside the classroom.
Taking into account that values are the constituent axis of human beings integral
formation English Teachers of Policarpa Salavarrieta School have developed some
Activities to manage the English class pointed out two of the most important values
that must be the object of the education: Respect and Cooperation.
7.8.3 Communicative approach. Communicative Approach in English begins
from a theory of communication where the main purpose is to develop the
“communicative competence”. Taking into account the communicative
competence, the students are emphasizing in real situations that allows them to
internalize the language and use it. All the methodologies involve here have as
main purpose to develop and reinforce values in the classroom such as tolerance
and respect
Communicative approach has to use activities that engage learners in real contexts
where they can exploit their own knowledge to communicate what they want. Some
of these activities are:
• Social Interaction activities: These kind of activities are useful for the
learners, because they can be in permanent contact with conversation,
discussion sessions, dialogues and role plays, that demands them to use their
own knowledge of the target language.
• Functional Communication activities: In these kinds of activities, teacher has
to create a good environment (comradeship and respect), where students can
find pictures, advertisements, maps and activities to complete (maps, lyrics,
etc).
How one can appreciate, the Communicative approach, is very important within
this research, because through it, teacher and student can create an environment
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that not only will be useful to help students in Second Language Acquisition, but
also it will help to create an environment where students can interact each other
taking into account the good interpersonal and educative relations.
British linguists as M.A.K Halliday (1970, 1973, 1975, 1978) and John Firth (1957)
and sociolinguists as Dell Hymes (1972) and William Labov (1970) coincide in not
to take the grammatical structures as the best way for teaching English since, the
Communicative Competence development. In this sense, the Communicative
Approach, in Richards and Rogers’s terms, takes into account the students needs
that could be useful to teach a foreign language for communicative proposals.
Therefore, the Communicative Approach is the group of ideas and principles that
establishes a particular way to understand the foreign language, taking into
consideration the following aspects: importance of the language use with
communicative proposals (decreasing violent behaviors) , students as the axis of
the curriculum, emphasis in the communicative competence development in the
meaning negotiation and in the language use, in this specific case, the purpose of
the research is to use the communicative approach.
Being aware of the aim of this project, values are taken as principles and a path to
develop the basis of an appropriate communicative work; in a environment fulfilled
with values the communication process is easier and more productive, although,
the purpose is to foster the environment, the communicative result is not ignored.
7.8.4 Cooperative work. The proposal of cooperative work is to understand the
cooperation like an association between people who go in search of mutual aid in
as much try to make joint activities, of way that they can learn of others. The
Cooperative work is characterized by a behavior based on the cooperation, this is:
a cooperative structure of incentive, work and motivations, which necessarily
implies to create a positive interdependence in the interaction student-student and
student-teacher, the individual evaluation and the use of interpersonal abilities at
the time of acting in small groups.
The cooperative work allows that the students are united; learn mutually, since the
articulated individual efforts in a cooperative group receive more force.
Cooperative work is characterized to have:
- Systematic Character.
- Opening.
- Flexibility.
- Respect to which it teaches and to that it learns.
- Possibility of creativity.
The cooperative work consists of:
To approach cooperatively to a same problem or subject.
- To obtain synergy.
- To make an active reconstruction of the content by means of the
group participation.
- To be responsible for its work and the one of its partners of group.
- To teach and to develop knowledge, abilities, attitudes and values
in equipment.
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The cooperative work is:
- To create heterogeneous groups and teach them to respect the differences
between the members and how to work in cooperative form.
- To give precise instructions on the task that they had to make, the abilities
to develop and the goal that is tried to be reached.
- To model the process of the activity, the competitions that are desired to
promote.
- To supervise the activity of the students.
- To communicate the method of individual and group evaluation.
- To socialize and to reflect on the process and the results of each student.
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8. DEFINITION OF BASIC CONCEPTS

8.1 ASSIGNED MEANING TO VIOLENCE
In general, violence is recognized as two types of phenomenon which are tried to
make a difference and to explain with their articulations.
“En general, se reconoce como violencia a dos tipos de fenómenos que cada vez
se tratan de diferenciar más y de explicar con sus articulaciones y
particularidades. El primero lo constituye la violencia política, inscrita en la historia
del país y mal llamada política, pues asume, de manera menos homogénea,
diferentes formas, características y móviles, así como lleva consigo distinto tipo de
fenómenos. El segundo se refiere a la violencia cada vez más acentuada en que
vive el país los últimos años que involucra la aparición del narcotráfico, de los
grupos paramilitares, los cambios en la organización, formas de subsistencia y
formas de lucha de la guerrilla, todas las formas de corrupción y la guerra que ello
acarrea, la agudización del secuestro y el aumento de la delincuencia” 10 .
8.2 COMMUNICATIVE APPROACH
Communicative Approach in English begins from a theory of communication where
the main purpose is to develop the “communicative competence”. Taking into
account the communicative competence, the students are emphasizing in real
situations that allows them to internalize the language and use it. All the
methodologies involve here have as main purpose to develop and reinforce values
in the classroom such as tolerance and respect.
8.3 REFLECTIVE TEACHING
According to jack Richards and Charles Lockheart (1994), Reflective Teaching
refers to an activity or process in which an experience is recalled, considered, and
evaluated, usually in relation to a broader purpose. It is a response to past
experience and involves conscious recall and examination of the experience as a
basis for evaluation and decision-making and as a source for planning and
action 11 .

10

CAMARGO ABELLO, Marina. Violencia Escolar y Violencia Social. En: Quinto Congreso Nacional de
Prevención y Atención del Maltrato Infantil. Ponencia. Universidad Pedagógica Nacional. (1996: Bogotá)
11
RICHARDS, J. & LOCKHART, C.Op. Cit.
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8.4 COOPERATIVE WORK
The Cooperative work is characterized by a behavior based on the cooperation,
this is: a cooperative structure of incentive, work and motivations, which
necessarily implies to create a positive interdependence in the interaction studentstudent and student-teacher, the individual evaluation and the use of interpersonal
abilities at the time of acting in small groups.
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9. CONCLUSIONS
•
•
•
•

It was shown that through cooperative work, a successful fostering of
values can be developed.
An effective application of action research allowed practitioners to have a
real contact with student’s reality in order to reflect upon our role as
guides in the educative process.
Respect and tolerance were evidenced as compulsory elements in the
classroom environment to improve misbehaviors and bad attitudes.
Reflection on teachers’ role gave practitioners a tool to facilitate the
interaction process between students, peers and teachers as well.
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10. SUGGESTIONS
According to our research practice, it would be useful to start this kind of projects
at the beginning of the major, since the time that university gives us is not enough
to go deeper in some specific themes and characteristics that could make more
enrichment our practical experience.
On the other hand, there is a lack of articulation between the research department
and the schools who have been chosen to carry out the observations, because
most of the times the practitioners did not get information related to the previous
agreements between both: University – Schools.
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ANNEX A
LESSON PLAN 1 POLICARPA SALAVARRIETA PRIMARY SCHOOL
GOAL:
Students will recognize and use some vocabulary about introducing themselves by
saying their names, their partner’s names and favourite things, through repetition
and identification of drawings.
ENABLING OBJECTIVES:
•
•

Through the use of the simple present tense students will produce
sentences to introduce themselves.
Students will ask and receive information about their partners and teacher

LANGUAGE PATTERNS:
Simple present tense, vocabulary such as:
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Table1. LESSON PLAN
STAGES

TEACHER’S ACTIVITIES

STUDENT’S ACTIVITIES

RESOURCES
AND
MATERIALS

TIME

PRESENTATION

The teacher will introduce
her self by saying her
name.
The teacher will explain
basic vocabulary through
colourful posters (boy and
girl posters, sun, moon,
clouds and so on)
Also, the teacher will make
them repeat the
expressions to say hello
and goodbye in order to
greet people.
Teacher will make them
repeat the all greetings

Students will repeat after the
teacher the following
statement:
My name is ________
The teacher will show the
posters to the students to
make them repeat the name
of the figure.
Students will see teacher
actions to recognize the
words linked to the action.

Board, markets,
sheets,

15
minutes

1. Review
2. Warm up
3. New
topic
introducction

PRACTICE

Also, by playing a song, the
teacher will interact with the
students

They will repeat the
appropriate expression
corresponding to the picture
shown and the movement
performed. While students
are sat the teacher will ask
them to lay down if is
goodnight, to wake up if it is
good morning and to say
hello miss----, when the
teacher enters to the room.
Students will play tingo-tingotango in a circle. When the
object is on their hands they
have to say his/her name
using the following
expression: my name is

30

15
minutes

PRODUCTION

Teacher will notice if
students can use the simple
expression to introduce
them selves, their partners
and say hello and goodbye.
The teacher will give them
a sheet of paper to make
them colour it and put their
names on it.
Also, in front of the
classroom, the teacher will
make students repeat after
the flash card the
corresponding greeting.

_____
Or obey to the order of: good
morning, good night. They
receive a sheet of paper with
a figure of a girl or a boy.
Students will act a song.
Students will answer to the
picture in order to remember
the greetings.
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20
minutes

ANNEX B
LESSON PLAN 2 POLICARPA SALAVARRIETA PRIMARY SCHOOL
COMMUNICATIVE OBJECTIVE:
Students will recognize and use some vocabulary about “the family” through
repetition and a series of activities that teacher is going to give them. Also students
will practice the vocabulary learnt the last class.
LINGUISTIC OBJECTIVES:
• Through the repetition of the sentences used last class the teacher will
reinforce the greetings.
•

Students will identify the members of the family through the use of simple
present tense.

•

Students will practice some wh questions in order to interact in the class
with the others about their mother’s name, their father’s name and so on.

LANGUAGE PATTERNS:
Simple present tense, wh questions, vocabulary such as:
Grandparents
Grandmother
Grandfather
Parents
Mother
Father
Children
Daughter
Son
Brother
Sister
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Table 2. LESSON PLAN
STAGES

TEACHER’S ACTIVITIES

STUDENT’S
ACTIVITIES

RESOURCES
AND
MATERIALS

TIME

PRESENTATION

The teacher will introduce
the class singing the song
sang the last class. The
teacher will make
students repeat the
vocabulary explained the
last class through
association (vocabulary
through colorful posters:
boy and girl posters, sun,
moon, clouds and so on).

Board, markets,
sheets,

15
minutes

PRACTICE

Teacher will explain the
meaning of the family
member: grandfather,
grandmother, mother,
father, sister, brother,
uncle, aunt, son and
daughter.
Then, make them repeat
the following statements:
What is your mother’s
name?, What is your
father’s name?, Good
morning Good afternoon,
Good evening, Good bye,
Hello
The teacher will interact
with all the students to
answer their questions.
Teacher will notice if
students can use the
vocabulary through the
use of the association
with the names of the
family members.
The teacher will use the
repetition and
memorization of the new
vocabulary.

Students will repeat
and associate after
the teacher the
following statements:
My name is ________
Students will see
teacher actions to
recognize the words
linked to the action.
The teacher will show
the posters to the
students to make
them repeat the name
of the figure.
They will repeat the
vocabulary using flash
cards of the family
(father, mother,
brother, sister,
grandparents)
The teacher will ask
them draw their
families in the
corresponding portrait.
They will receive a
sheet of paper with
the frame.
Students will act a
song. Remembering
the last song and
singing a new one.

sheets

15
minutes

PRODUCCION

Students will answer
to the questions in
order to remember the
vocabulary.
Students will sing a
song, the taught one
and the new one.
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20
minutes

ANNEX C
LESSON PLAN 3 POLICARPA SALAVARRIETA PRIMARY SCHOOL
GOAL:
Students will demonstrate knowledge of English vocabulary through a song
OBJECTIVES:
•

To develop students' ability to use some vocabulary related to the song.

•

Students will be able to present the song for final presentation.

•

Through the repetition of the song, the teacher will reinforce the new
vocabulary.

•

Students will practice the new vocabulary through the repetition of the song.

LANGUAGE PATTERNS:
The vocabulary depends on the song chosen by each teacher.
•
•
•

Transicion a: big and little
Trancision b: are you happy
Transicion c: the body song
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Table3. LESSON PLAN
STAGES

TEACHER’S ACTIVITIES

STUDENT’S ACTIVITIES

PRESENTATION

The teacher will introduce the
class singing the song sang the
last class. Also, The teacher will
make students repeat the
vocabulary explained the last
class through association
(classroom objects).
Teacher will explain that the
song is to be presented as a
final production of the English
class.
Teacher will explain the
vocabulary of the song in
English and will make the
students repeat. Teacher will
Say the corresponding
vocabulary of each song and
get them to repeat the words,
Teacher will get them to say the
words shown to make them
remember the correct
pronunciation and explain the
meaning of them.

Students will pay attention to the
teacher’s explanation.

1.

review

2.

warm up

3.

New topic
introduction.

PRACTICE

RESOURCES AND
MATERIALS
Expressions,
movements, tape
recorder, and a cd.

TIME
15 minutes

Students will repeat and
associate after the teacher
Students will see teacher actions
to recognize the words linked to
the action
They will repeat the vocabulary
using flash cards Students will
act a song. Remembering the
last song and singing a new one.
Students will color.

Expressions,
movements, tape
recorder, and a cd,
sheets of paper

15
minutes

Students will recognize the song
and will sing it using the
corresponding movements.

Expressions,
movements, tape
recorder, and a cd.

20 minutes

As a relaxing activity, teacher
will give them a sheet of paper
in order to make them color
some figures related to the
song.

PRODUCCION

The teacher will play the song
and practice the presentation of
it.
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ANNEX D
LESSON PLAN 4 POLICARPA SALAVARRIETA PRIMARY SCHOOL
GOAL:
Students will use quantity expression to count from one to twelve.
ENABLING OBJECTIVES:
•

Students will group objects and number them.

•

Students will recognize and identify the numbers.

•

Students will be able to pronounce the numbers.

•

Students will practice the numbers through the repetition.

LANGUAGE PATTERNS:
How much, how many, one, two, three, four, five, six, seven, eight, nine, ten,
eleven, twelve.
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Table 4. LESSON PLAN
STAGES

TEACHER’S ACTIVITIES

STUDENT’S ACTIVITIES

RESOURCE
S AND
MATERIALS

TIME

PRESENTATION

The teacher will introduce
the class singing the song
sang the last class. Also,
The teacher will make
students repeat the
vocabulary explained the
last class through
association (classroom
objects).
The teacher will give them
a number caterpillar in
order to cut and paste the
circles in the notebook,
then teacher will give the
beans to paste the right
number of them.
Teacher will introduce the
new vocabulary about
numbers, from one to
twelve; and will make the
students repeat. Teacher
will Show objects according
to the corresponding
number. Teacher will get
them to say the numbers
shown to make them
remember the correct
pronunciation. The teacher
will give them a sheet of
paper with a matching
exercise, in one column the
number in the other the
transcription, then, the
teacher will give them
another sheet with objects
to make them put the right
number.
Teacher will show with
flash cards the numbers in
English.

Students will pay attention
to the teacher’s
explanation.
The student will count and
associate quantities with
numbers.
Students will paste into
the circles the number of
objects asked. They will
color and paste it in the
notebook

Expressions,
movements,
tape
recorder,
and a cd.

15
minutes

Students will repeat and
associate after the
teacher show the flash
cards, They will repeat
the vocabulary using flash
cards. Students will
receive the sheets of
paper and will answer the
activities.
Students will color.

Flash cards,
sheets of
paper

15
minutes

Students will pay attention
to the teacher’s
explanation.
The student will count and
associate quantities with
numbers

Beans, sheet
of paper,
glue.

20
minutes

4.

review

5.

warm up

6.

New topic
introduction
.

PRACTICE

PRODUCCION
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ANNEX E
LESSON PLAN 5 POLICARPA SALAVARRIETA PRIMARY SCHOOL

GOAL:
Students will demonstrate knowledge of English vocabulary through a song
and its practice.
ENABLING OBJECTIVES:
 Develop students' ability to use some vocabulary related to the song.
 Students will be able to present the song for the closing ceremony.
 Through the repetition of the song, the teacher will reinforce the new
vocabulary.

LANGUAGE PATTERNS:
The vocabulary depends on the song chosen by each teacher.
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STAGES

TEACHER’S ACTIVITIES

STUDENT’S ACTIVITIES

PRESENTATION

The teacher will introduce
the class singing the song
sang the last class. Also,
The teacher will make
students
repeat
the
vocabulary explained the
last
class
through
association
(pictures
related to the song).
Teacher will explain that
the song is to be repeated
until it is memorized.
Teacher will continue
showing the vocabulary of
the song in English and
will make the students
repeat. Teacher will Say
the
corresponding
vocabulary of the missing
part of the song and get
them to repeat the words,
Teacher will get them to
say the words shown to
make them remember the
correct pronunciation and
explain the meaning of
them. The teacher will
create the choreography
asking
the
students
dancing ideas.
The teacher will play the
song and practice the
presentation of it.

Students will pay attention
to
the
teacher’s
explanation.
Students will repeat the
part
of
the
song
memorized.

7. review

8. warm up

9. New topic
introduction

PRACTICE
1. controlled
activities

2. less
controlled
activities

3. free
activities

PRODUCTION

RESOURC
ES AND
MATERIAL
S
Expressions
,
movements,
tape
recorder,
and a cd.

TIME

Students will repeat and
associate
after
the
teacher
Students will see teacher
actions to recognize the
words linked to the action
They will repeat the
vocabulary using flash
cards.
Students will act a song.
Students will give ideas
about the choreography.

Expressions
,
movements,
tape
recorder,
and a cd,
sheets
of
paper

15
minutes

Students will recognize
the song and will sing it
using the corresponding
movements.

Expressions
,
movements,
tape
recorder,
and a cd.

20
minutes
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15
minutes

ANNEX F
LESSON PLAN 6 POLICARPA SALAVARRIETA PRIMARY SCHOOL
COMMUNICATIVE OBJECTIVE:
Students will be able to identify, touch, name and describe various human body
parts.
LINGUISTIC OBJECTIVES:




Students will be able to recognize the human body parts.
Students will practice spelling words associated with the body.
Students will name and compare the body parts.

MATERIALS:
Song.
Papers to colour.
Picture cards.
Tape recorder.
Colours.
LANGUAGE PATTERNS:
Simple present tense: This is, they are
Vocabulary such as:
Head
Shoulders
Knees
Toes
Hand
Leg
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Table 6. LESSON PLAN
STAGES

TEACHER’S ACTIVITIES

STUDENT’S
ACTIVITIES

RESOURCES
AND
MATERIALS

TIME

PRESENTATION

The teacher will introduce
the class singing the
“body song” in order to
relate their students with
the topic. The teacher will
make the corresponding
movements according to
the song.

The students will sing
the song with the
teacher, and also they
will make the
corresponding
movements.

Tape recorder,
the body song.

15 minutes

Picture Cards.

15 minutes

The teacher will explain
basic vocabulary through
colourful posters (mouth,
eyes, legs and so on)
Also, the teacher will
make them to repeat the
different body parts.

The students will
repeat the body parts
names according to
the poster the teacher
will show them.

PRACTICE

The teacher will observe
if students learnt the
topic, through the
Game “Symon says” in
order to make their
students to identify the
body parts. Ej: Symon
says touch your nose,
etc. The teacher will
make their students to
repeat the body part they
are touching.

Students will pay
attention to the teacher
in order to perform the
command she will say.
Also they will repeat
the body parts names.

Commands

15
minutes

PRODUCCION

Teacher will give them a
sheet of paper with a
figure of the human body
with its corresponding
names, in which they will
have to colour the part of
the body the teacher
says, Ej: first colour the
eyes, then colour the
hand, etc.

They will follow the
instructions and colour
all the human body.

Sheets of paper,
colours.

20 minutes
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ANNEX G
LESSON PLAN 7 POLICARPA SALAVARRIETA PRIMARY SCHOOL
GOAL:
Students will recognize the basic colors (black, white, blue, red, yellow, green) and
will associate real objects with them.
ENABLING OBJECTIVES:
•
•
•
•
•
•

Students will associate the color of the object with the color asked.
Students will recognize primary and some secondary colors.
Students will be able to pronounce the name of the colors.
Students will practice the colors through the repetition and the memorization
of them.
Students will use colors vocabulary to try to describe a real object.

LANGUAGE PATTERNS:
Colors, this is the color____, black, white, blue, red, yellow, green, how many, one,
two, three, four, five, six, seven, eight, nine, ten, eleven, twelve, thirteen, fourteen,
fifteen, sixteen, seventeen, eighteen, nineteen, twenty, this is a (object), it is
(color).
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Table 7. LESSON PLAN
STAGES

PRESENTATION
10. Review

TEACHER’S
ACTIVITIES

The teacher will
introduce the class
singing the song sang
the last class. Also, The
11. Warm up
teacher will make
students repeat the
vocabulary explained the
12. New topic
last class through
introduction association, and make
them remember the
body parts.
The teacher will show
them a flash card with a
common object
representing the
corresponding color and
saying “this is the
color___”, also using
“this is a (object), it is
(color)”. The teacher will
point at the classroom
objects which have the
color. The teacher will
make the students
repeat the color in the
flash card and of the
object. The teacher will
ask the students to
search for a classroom
object in order to
recognize the color.
PRACTICE
Teacher will divide the
classroom in to groups
4. Controlled (depending on the
activities
number of kids) and will
assign one color to each
group. The teacher will
5. Less
ask the students to
controlled
search for a classroom
activities
object in order to
recognize the color
(black, white, blue, red,
6. Free
yellow, green) and the
activities
students of the
corresponding group
color have to go and
touch the object, the
teacher will give points
as soon as they find the

STUDENT’S
ACTIVITIES
Students will
practice
the
topics
seen.
Students
will
pay
attention to the teacher’s
explanation.
The student will repeat
and see very carefully
the flash cards.
Students will point and
look for the object which
corresponds to the color.
Students will repeat and
associate after the
teacher shows the flash
cards.

RESOURCES
AND
MATERIALS
Expressions,
movements,
tape recorder,
and a cd, flash
cards.

Students will form
Flash cards,
groups and will
classroom
memorize their
objects.
corresponding color to
go and touch the right
object, if the student
misses the point he or
she will have to leave
the game. Students will
participate in the contest
in order to practice the
colors and get a price at
the end of the class.
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TIME

15
minutes

15
minutes

object. Teacher will get
them to say the colors in
the moment when they
touch and look for the
object and also make
them remember the
correct pronunciation.
The winner group will
receive a price.

PRODUCTION

The teacher will ask
them to take out their
notebooks in order to
draw a thing with the
color wrote in the
notebook. As a
homework the teacher
will ask to cut and paste
objects of the written
color in the notebook.

Students will draw and
color the objects of the
color written in their
notebooks.
Students will get a
homework for the next
class.
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Notebook,
colors, pencil.

20
minutes

ANNEX H
COMPLEMENTARY LESSONS’ ACTIVITIES POLICARPA SALAVARRIETA
SCHOOL
ACTIVITIES FOR PRE-ELEMENTARY, FIRST AND SECOND GRADE.
TOPIC: Introducing oneself
COMMUNICATIVE OBJECTIVE:
• Students will recognize and use some vocabulary about introducing
themselves by saying their names, their partner’s names and favourite
things, through repetition and identification of drawings.

ACTIVITIES:
Ask the children to share a couple of ways in which they are unique. The group
could make a television frame out of cardboard and the children can share from
behind the frame. Lead the children in applauding each child. For a larger group,
have them share one uniqueness.
A Tree of Treasures
Activity:
To accept "the universe" of each other, invite each child to bring from home
something he or she likes. Or, depending on the circumstances, ask each child to
make a small drawing of one of his or her favourite things - perhaps a toy, an
activity or an item of food. Draw a tree on a large sheet of paper and allow the
children to put their small drawing on the tree.
Talk about how each one is unique, and how wonderful the tree is because it has
so many different types of treasures.
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ANNEX I
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: daily activities
COMMUNICATIVE OBJECTIVES:
o to ask what time it is, and to be able to tell time
o to discuss what they do before, during, and after school
o to use prior knowledge, to associate, to classify, to compare and contrast, to
sequence, to use charts, to use context clues, to use music and rhyme, to listen
for gist and details
ACTIVITIES
Homeworks and class work.
• Use specific praise with the child at least a couple times in class;
occasionally let them know the quality he or she is demonstrating.
• Give children full attention and listen to them for at least a few minutes a
day. That is one of the best ways for you to show respect and for them to
feel valued.
• Occasionally thank your children for listening well.
• Stay content when you help them with their homework. If you start to get
frustrated, leave for a few minutes and have a cup of tea. Detach. With your
patience, they'll catch on a lot faster. Make only positive comments while
they are doing their homework. Model how to do a problem in the homework
when they do not know how, then help them do a couple. Ask them to call
you when they've done one problem independently. Say, "Wow, you did that
one all by yourself . . . Okay, do some more - then call me if you like."

46

ANNEX J
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: helping professions in the community
COMMUNICATIVE OBJECTIVES:
• to identify and talk about family relationships
• to talk about helping professions
• to use prior knowledge, to use context clues, to rank, to sequence, to
compare and contrast, to use charts, to use music and rhyme, to listen for
gist and details
• to identify family members
• to talk about physical characteristics
• to talk about family events
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ANNEX K
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: PRESENTATION (SONG)
COMMUNICATIVE OBJECTIVES:
•

To develop students' ability to use some vocabulary related to the song.

•

Students will be able to present the song for final presentation.

•

Through the repetition of the song, the teacher will reinforce the new
vocabulary.

• Students will practice the new vocabulary through the repetition of the song.
ACTIVITIES:
Talk with your children about a few of the qualities they have. Sing the song
together. (this song will be presented in all the classrooms)
Each One of Us Is Beautiful
Each one of us is beautiful,
As beautiful as can be
If you can see my beauty
You know how to look at me.
I'm full of love and laughter
I have a smile for you
I'm smart and friendly
You're smart and friendly, too.
Each one of us is beautiful
Like a little star,
I'm so happy we can see
How beautiful we are.
Big Little
I’m a big big cat
I’m a little little mouse
Big little big little clap clap clap
I’m a big big gorilla
I’m a little little ant
Big little big little clap clap clap
I’m a big big shark
I’m a little little frog
Big little big little clap clap clap
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ANNEX L
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: numbers
COMMUNICATIVE OBJECTIVES:
• Students will group objects and number them.
• Students will recognize and identify the numbers.
• Students will be able to pronounce the numbers.
• Students will practice the numbers through the repetition
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ACTIVITIES:
In order to start counting we will use this flash cards:

• Work in groups, match and color, then, compare the results.
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ANNEX M
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: animals
COMMUNICATIVE OBJECTIVES:
o talk about where animals live
o talk about what animals can and can't do
o to use prior knowledge, to use visual clues, to follow directions, to use music
and rhyme, to listen for gist and details
ACTIVITIES:
• Read the Story "Lily the Leopard"
• Discuss: The story. Ask,
Why did Lily feel sad?
Why did she run away?
Who did she see when she woke up after her nap?
Was she surprised to see a leopard with green spots?
What qualities was Lily able to list about herself? (kind, caring, friendly, loving,
brave, and strong.)
Was she happy to discover that she had those qualities?
How do you feel when you think of your qualities?
• Draw a picture about the story, "Lily the Leopard."
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ANNEX N
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: the body
COMMUNICATIVE OBJECTIVES:
o talk about our five senses (how things taste, feel, sound, etc)
o describe things
ACTIVITIES:
Flash cards will be used.

My Hands Activity
Talk with your children about good things they do. Use paints or colors to make
hand prints of both hands. You may want to make hand prints of the adults in the
family too. Cut the hand prints and arrange them on a large sheet of paper in a
circle; glue them down.
Discuss: Talk about how our hands do actions that create happiness and how
hands can do things that create sorrow. Ask every child what good actions their
hands do. Write down their answers within the circle of cut-out hands. Make up a
song. Have a good time, making hand movements to go with the words of the
song.
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ANNEX O
POLICARPA SALAVARRIETA SCHOOL ACTIVITIES FOR PRE-ELEMENTARY,
FIRST AND SECOND GRADE.
TOPIC: the food
COMMUNICATIVE OBJECTIVES:
• talk about different foods and where they come from
• talk about quantities and containers of food
• talk about what there is/are
• talk about health rules
• talk about food and activities to keep people healthy
• talk about things you like and dislike
• give reasons to like or dislike something
• to express culture’s differences and acceptance through food costumes.
ACTIVITIES:
• Read folk tales of your own heritage to your children. Read stories from
other cultures. Talk positively about the qualities we need for a better world
and your desire for a better world. Say that many people share a desire for a
better world. Talk to your children about the people in the world as our
family.
• Include in your prayers with the children at night all people of the world.
• Make

or

sample

food

from

different

cultures.

• Make positive comments about specific people of different races, religions,
or cultures as you and the children encounter them during the week.
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ANNEX P
CLASS REPORTS TAKEN FROM ONE OF THE RESEARCHER’S
EXPERIENCES
SUMMARY
My first English class was an amazing experience because. I Have never had the
opportunity to carry out the methodology into a practice. My assumption related
with the group of boys was good, but I really thought that my pedagogic practice
went to be more difficult, because I had a wrong vision of the Policarpa
Salabarrieta´s students.
I did my practice with first elementary students and even there are two or three
students that are very apathetic to the English, the most of them are very
interesting with the project that we are developing.
The activities that I had planed for students I couldn’t finish, due to the little
students need that teacher repeats everything a lot of times and when began to
repeat, the class was very fast and I couldn’t do anything more that teach them
how to say: good morning, good afternoon, good night, hello, how are you, stand
up, sit down, clap your hands and pay attention to me. This instructions and
greetings that I gave them were in anyhow easy at the beginning of the class,
because after of the first hour, the students were tired and they just thought in their
brake to eat something. I tried to maintain them very entertainment, but sometimes
I couldn’t attract their attention and I had to invent something different that I didn’t
consider in my lesson plan. For this reason I think that lesson plan is just a formal
paper to show, because the real situation inside the room class we don’t predict it,
and is in this point when we must remember our study to know how to develop an
English class without many inconvenients.
In my second English class, I realized that I’m learning and I’m very happy for this
opportunity, I’m want to say that in this class students were very stressful and I
didn’t know how to make them silence. At the beginning of the class the students
were interested in the things that I said but after thirty minutes, they began to do
different things as fight, talk a loud, eat, etc. I really didn’t what to do, so I tried to
catch their attention and I got it, but I commit a mistake. The mistake that I commit
was that when the students were hyperactive, I decided to give them a piece of
paper with family’s Simpson drawing, and effectively they did silence but the
problem was that the students began to colour and I couldn’t explain them the
topic, I waste 15 minutes trying to teach something, but students were more
interested in their drawing than their teacher’s class.
As I said I wasted too much time with the activity of colour, but I learnt that this kind
of activities are very for children, because they really like to colour and to be
entertainment with papers and drawings. I also realized that activities as I
described before are useful to finish the class, because those kind of activities
make the students feel relax.
54

Taking into account the whole class, I am very proud of my work in this institution
(Policarpa Salavarrieta), because even students are people very difficult to
manage, they are learning step by step every word that I give to them every
Fridays and it is pleasant to see how they feel happy when their English teacher
arrives to their class room and shows them that people can learn English through
the games.
The most important thing in this class was that the teacher has to know how use
the materials and activities in a specific moment of the class, because if teachers
don’t pay attentions to this, they probably won’t have good group control or maybe
they will waste too much time with an activity because they don’t know when is the
specific moment to develop it.
My third class was very hard for me, because I didn’t know that I had to be three
hours with the students. First of all I began my class in a good way and the
students were very attentive and happy with my class, but after two hours, the
students were tired and they began to make noise and they didn’t pay attention to
me anymore. Truly I didn’t know what I should to do, so I took a breath and I
started to do different activities that didn’t have anything to do with my lesson plan,
but I carried out them, because I was sure that I had to do anything to maintain the
student’s attention. Although this experience was complicated I liked it very much,
because in that moment I realized that in some cases the teacher has to be very
creative if she/he wants her/his students to learn. Once I began my extra activities
I felt comfortable with the results, because I got to catch my student’s attention and
finally everything was good, they learnt, I learnt and the most important think, I
realized that I am going to be a good teacher, because I know how unwrapping me
in front of any situation can be present. As I have already mentioned before, I feel
very happy with this pedagogical practices, but my fourth class was the most
difficult class that I have given to my students, because I had a lot of troubles with
them. First of all when I started my class at 7:00 am, the students were not
complete, so for that reason I had to wait around 10 minutes to begin my class
according with the lesson plan that I have planed before. When all of them were
into the room, I did a feedback about the topics that we have seen before; I had to
do the feedback, because there were two new students and they didn’t know too
much things about (family, greetings and commands) vocabulary. When I did the
feedback, I wanted to explained them the new topic (classroom objects), but I
couldn’t do this in a good way, because the boys were very trying and they didn’t
pay attention to any activity that I did for improving the worrying situation that I was
living. These difficult situations make me strong in order to develop my classes, but
they make me realize that my students didn’t pay attention to anything and for this
reason I had to lifted my voice; another important point is that my students believed
that they could do whatever they want in English class, but it is not like that, and I
really hope that they have realized that I were very upset for their behaviours and I
don’t want this situation repeats again.
In my fifth class, all the problems disappeared and my class was well done. First of
all I did a feedback about the topic that we had seen last class and after of that, I
began to teach my students the Old Mcdonald song. Obviously when I put the tape
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recorder for first time, the students didn’t understand anything, and it was not a
problem, because anyway I stopped the tape recorder and I began to sing very
slowly. First I sang and after I put the tape recorder to make them realize the real
pronunciation. I had to repeat a lot of times each word of the song because for my
students, English is very difficult, but it didn’t matter, because the most difficult
things are good to our formation.
During my sixth class, I tried to teach my students the numbers and quantities. It
was not so difficult, because most of them knew the numbers until ten, but the
people who didn’t know numbers have some troubles that I had to resolve during
the class. This class was not so different to the session where I had to speak in
English because the students were very trying. Well, when I started my class
everything was ok, but after one hour, I don’t know what happened and the
students didn’t pay attention to me anymore. I tried to change my activities, I could
carry out the strategy that I had in my lesson plan, etc, in other words, this class
was a disaster. I don’t like to complain about these situations, but the best way to
calm down is to take a deep breath and I did it. Although this situation was hard, I
didn’t pay it attention and I sat down in the teacher’s chair. I believed that if I talked
in a low voice they are going to pay me attention, but it didn’t work, so I stayed in
silence without pronounce any word. After 10 minutes, it was about 8:20, I began
to talk in Spanish because I wanted that they understood the message, the advice
that I gave them that they. I felt uncomfortable because I had good activities to
develop but I couldn’t do them because of the noisy, so I told them that if they
really wanted to learn English, they should pay attention to the teacher, I made
them realize that I was very tired and upset with their behaviour and that I didn’t
want that situation again. I don’t know if my words are listened but I hope so. In my
seventh class I had to teach my students the “old McDonald” song again and
guess, this session was really good, because students were learning in a good
way, it means, they were learning the song very easy and fast. When I teach them
the song, I can realize that they pay more attention than when I teach them other
subjects as theory and the reason for this behaviour is because when they learn
through song, they change the methodology and the knowledge become in a play
where they can learn.
After the song, my next topic was Body parts; it means that I had to teach my
students the body parts in my eighth session. So, in the beginning of the class, I
explained them some body parts as head, shoulder, hands, legs, etc, and after of
that, I gave them some instructions which made them touch the body part that I
mentioned, so when I said head, they touched their heads and so on.
When we recognize the sounds and the body parts, I began to sing “head,
shoulders, knees and toes”, which main idea was to make them to practice the
vocabulary while touched their body. It was great, everybody was laughing and
they seemed to be learning. After my all explanations, I decided to draw a human
body in the board and with my student’s help, we drew the hands, head, legs, etc.,
and finally we repeated the names of our bodies. When I realized that my students
had already memorized and internalize great quantity of vocabulary, I gave them a
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human body picture to paint and to put the names of the parts in their respective
order.
Taking into account all the methodological classes that I gave to my students, I
decided to change a little, so I prepared a movie session which we really enjoyed
it. I carried out students to movie room and when we were there, we played “Shrek
2”, a movie that our students really enjoyed, because of the characters and the
scheme that it manages. This film went on for 2 hours and a half, and when it
finished all the students went to the brake.
The idea with this film is to reinforce some topics as quantities, colours, numbers
and objects, through a little questioner where they can remember the topics that
English teachers already explained.
Everything during the movie was good, students paid attention to it and when
someone was disturbing, the other ones made them to be quite. This day we have
our student’s control, because although when can’t believe, we manage about 80
students more or less in a very good way, without difficulties or growls.
In my tenth class, I worked with my students everything related with the
performance of the song. When I started the session at 7:20am, I did my students
a film review, in order to make them aware about our next topic, it means, the
animals. In this stage, we spent around 20 minutes, because my students began to
tell me all about the movie “Shreck 2”. They were anxious to answer my questions
and they describe some film aspects too. After this little exercise, I began to check
the song out and I realized that my students had studied it, because when I said
them that if they remember the song, they began to sing without any help. That
was fantastic, so I play the song and we sang during a long time. When we had
enough reviewed the song, I organized my students according with the characters
they had for the presentation. Once they were organized, we checked the
choreography and we sang again. In this instance the time was over, but I
continued the class until 9:30am.
From 8:30am to 9:30am, I taught my students some vocabulary related with the
animals and I taught them too how to read in their mother language.
I am conscious that the things that I sometimes teach them are not the topics that I
have to, but what happens is that when I arrive to the room, the main teacher goes
out and she leaves me in charge of the class until my students break. I never say
anything about it, but most of the times this situation is very stressful for me,
because when I finish the things that I have prepared, children began to disturb
and they didn’t pay attention anymore. In spite of that, I want to say that when I
have to spend all the mooring with my students I do my best, but I need sometimes
any kind of help, because I really don’t know how to maintain my student’s
concentration after three continued hours. In order with my student’s concentration,
I have tried to research some information that helps me to maintain my students
very receptive with my class, but I have realized that this is a very complex
problem, because all the things that my students do inside the classroom are a
perfect reflect about what they have to live in their homes, I mean, the difficult
situations that my students have, take their concentration capabilities away from
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their minds and due to that, it is very difficult to me to have my student’s attention
and concentration when I am explaining whatever topic, it doesn’t matter if it is
English or Spanish, unfortunately the reaction is always going to be the same.
To finish, the reports exposed before have been my impressions about my
pedagogical classes, and even I have bad times with my children, I have to say
that I learnt a lot, and this opportunity have been the best in my all carrier.
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ANNEX Q
CLOSURE ACTIVITY
UNIVERSIDAD DE LA SALLE
PROPUESTA DE CIERRE
CICLO DE PRÁCTICAS
INSTITUCIÓN DISTRITAL POLICARPA SALAVARRIETA
OBJETIVOS
Compartir experiencias del área de Ingles, en las cuales se reflejará el
trabajo en grupo realizado a lo largo de la práctica pedagógica.
Evidenciar la reducción de índices de violencia en los niños, a través de
una pequeña muestra musical, en la cual todos los estudiantes
manifestarán lo aprendido en clase, dentro de un ambiente de tolerancia
y respeto hacía las demás.
PROGRAMA A REALIZAR:
1. Himno Nacional
2. Himno de la Institución
3. Palabras de apertura a cargo de la docente Jennifer Daza
4. Participaciones culturales por curso
Tabla.
CURSO

CANCIÓN

TRANSICIÓN A

BIG LITTLE

PROFESOR
PRÁCTICANTE
JENNIFER DAZA

TRANSICIÓN B

ARE YOU HAPPY?

NORMA GÓMEZ

TRANSICIÓN C

THE BODY SONG

ADRIANA MORENO

PRIMERO A

OLD MACDONALD

LUIS URREA

PRIMERO B

I´M A COW

ADRIANA MORENO

PRIMERO C

HOW MANY?

MAURICIO HOYOS

Palabras de cierre a cargo del docente Mauricio Hoyos
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LOGÍSTICA
Lugar: Patio central
Hora: 10:20am - 12:00pm
Recursos Requeridos: Sonido
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